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ABSTRACT 



This paper discusses an emerging unification theory of 



multiculturalism and global education called "transcultural universalism . " 

The paper considers a "universal citizenship profile, " of what it consists, 
and how it is formed. The paper asks four questions: (1) What key citizenship 

characteristics are essential for today's highly diverse, complex classrooms? 
(2) What can we draw from a convergence of the fields of multiculturalism and 
global education that will help us derive a new theoretical understanding of 
cross-cultural interaction? (3) What knowledge, skills and dispositions 
comprise the essential components of this synthesis? and (4) How can this 
theory and these components be taught, practiced, and measured? The paper 
identifies six characteristics of transcultural universalism: cross-cultural 
adaptability, geographical global awareness, contextual global awareness, 
empathetic activism, shared values, and trans-cultural awareness. It also 
presents a model for transcultural universalism, and reports on a study of 
the effectiveness of combining certain teaching techniques with selected 
content for student attainment of key characteristics of 

transcultural/universal citizenship. Contains 3 figures and a 38-item working 
bibliography. (BT) 
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Great Lakes Regional Session Abstract 

Participants will learn about an emerging unification theory of multiculturalism 
and global education called transcultural universalism. Participants will learn 
about the theoretical underpinnings of the study, be able to describe the 
research design, list the six stages of the unification theory, discuss statistical 
results of the most-recent phase of the project and contemplate classroom 
applications for the improvement of cross-cultural communication. 
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The Problem 

It is postulated as a major premise of this paper that a universal citizenship 
profile cannot be fully formed without a complete interaction of the stages and 
dimensions suggested below, and further, that much of our current work in 
multicultural studies and citizenship education traps us in any number of incomplete 
stages, yielding poorly formed universal citizenship profiles that inadequately equip us 
for successful cross-cultural interaction on the global stage. Four questions are 
addressed in this presentation. First, what key citizenship characteristics are essential 
for today’s highly diverse, complex classrooms? Second, what can we draw from a 
convergence of the fields of multiculturalism and global education that will help us 
derive a new theoretical understanding of cross-cultural interaction? Third, what 
knowledge, skills and dispositions comprise the essential components of this 
synthesis? Finally, how can this theory and these components be taught, practiced 
and measured? 

Background 

Much discussion and study in the field of social studies education in the past 
decade has focused on the need for developing a better understanding of the 
principles of multiculturalism. Various models have been promoted, ranging from the 
deficits models of power, oppression and difference to assets models based on the 
anthropological concepts of cultural universals and global citizenship. Indeed, both 
are essential to a full and complete understanding of oneself in relation to others. 
Recent work in the field of global citizenship such as Hahn’s comparative study of 
citizenship education (1998), Cogan’s recent cross-national study of citizenship 
characteristics (1998), Merryfield’s synthesis of global education and multiculturalism 
(1996, 2000), Parker’s discussion of democracy and difference (1997), and the 
literature of intercultural or cross-cultural communication, among others, yield new 
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insights into an approach I call transcultural universalism. It is the purpose of the 
project being reported here to explore the essential characteristics of this new 
synthesis, and to describe an emerging unification theory that can be used to frame 
the exploration of these insights as they relate to K-12 social studies instruction. 

The Present Context 

For the past several years, I have been experimenting with a combined 
elementary and secondary social studies methods course. The primary purpose of the 
course is to promote an approach to K-12 curriculum development that draws on the 
ten NCSS integrative, thematic strands and incorporates Minnesota’s new pre- 
service, social studies outcomes standards. The course is structured to engage 
students in pedagogical approaches to concept development that facilitate the 
learning and application of key indicators of transcultural universalism. The universal 
citizenship characteristics addressed in this investigation are derived in part from the 
literature on cross-cultural communication (e.g. Bennet, 1998; Brislin, 1986; Kelly and 
Meyers, 1995; Kohls, 1996; Paige, 1992; Singer, 1998; Seeyle, Weeks, etal., 1994), 
the field of global education (Anderson, 1979; Barrows, 1981 ; Becker, 1979; Corbitt, 
1998; Diaz, 1999; Kneip, 1987; Kobus, 1983; Pike, Graham and Selby, 1988; 

Shames, 1997) and citizenship education (Cogan, 1998, 2000; Hahn, 1998; Kubow, 
1997; Parker, 1997). It is my perception that the field of cross-cultural communication 
has been largely overlooked by social studies theorists engaged in the development 
of the fields of multiculturalism and global education, and that the concepts and skills 
of cross-cultural communication represent a missing link in our evolution towards the 
emergence of a set of citizenship characteristics necessary for life in the 21st century. 

o 
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Characteristics of Universalism 



This exploration of sources focusing on cross-cultural communication and 
citizenship characteristics yields a set of six cultural universals that form the basis for 
this study. Effective global citizens will have a working knowledge of these categories 
and will have an awareness of their own strengths and weaknesses relative to these 
effectiveness characteristics. Further, teachers trained in these areas will have the 
knowledge and skills to teach their own students about the universals that unite us 
all, despite our many differences. The six traits being developed and tested in this 
study are as follows: 



Figure 1 Characteristics of Transcultural Universalism 



1 . Cross-Cultural Adaptability 


4. Empathetic Activism 


2. Geographical Global Awareness 


5. Shared Values 


3. Contextual Global Awareness 


6. Trans-Cultural Awareness 



Towards a Unification Theory Model 

Borrowing from Paul Hanna’s work in the 1930’s on developmental stages in 
social studies education (the result of which was our first take on the so-called 
concentric circles or expanding horizons curriculum design), I have begun working on 
a theoretical model for transcultural universalism that incorporates a three-stage 
developmental sequence within a six-level “perspectives” framework. First, the three- 
part developmental model recognizes a natural progression of necessary stages in 
one’s journey to transcultural understanding, as follows: 



Figure 2 Developmental Stages in Transcultural Competence 



Intracultural ► Intercultural ► Transcultural 




Next, the six-level perspectives framework is depicted simply as a set of concentric 
circles: 

Figure 3 Transcultural Perspectives 




environmental interactions that are essential to reaching the level of cross-cultural 



competence I call transcultural universalism. For example, a person at stage 3.b would 
be one who has attained a global perspective complete with a global understanding 
of cultural relativism and a working knowledge of those transcultural characteristics 




6 



and skills essential to effective and consistent cross-cultural communication. 



The Study 

The study being reported here is an investigation of the effectiveness of 
combining certain teaching techniques with selected content for student attainment of 
key characteristics of transcultural/universal citizenship. Students are tested on two 
measures of universal citizenship, the Cross-Cultural Adaptability Inventory (Kelly 
and Meyers, 1995) and the Global Awareness Profile (Corbitt, 1998). In addition to 
pre- and post-test sessions for each of these primary instruments, a follow-up 
questionnaire adapted from Barrows (1981) and Hahn (1998) is administered. A first 
round of these assessments was administered during Fall Semester, 1999 to a group 
of elementary and secondary social studies students. A second round of the 
instruments was used in the Summer Session, 2000 section of the course. A third 
round, including the two foillow-up questionnaires, was conducted in Fall, 2000. A 
final round of instruction and assessment from Summer 2001 and Fall 2001 will be 
included in the report at the November 2001 CUFA conference. 

Interpretation and Discussion of Results 

The two primary means of measurement employed in this study were the Cross- 
Cultural Adaptability Index (CCAI) and the Global Awareness Profile (GAP). With the 
CCAI, students develop scores on four dimensions of cross-cultural adaptability: 

1) emotional resilience (ER), 2) flexibility/openness (FO), perceptual acuity (PAC), and 
personal autonomy (PA). Student scores were grouped four ways for comparison of 
means: 1) male, 2) female, 3) elementary, and 4) secondary. The GAP tests students 
on thirteen global awareness variables representing common knowledge from six 
geographic regions, six life-context areas and one area of general global concerns. 
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Hamline students scored consistently higher on the CCAI compared to the 
normed data supplied by the test developers. It is speculated that two factors account 
for these differences. First, Ham line students are studying content related to what the 
instrument is measuring. Second, Hamline’s rigorous liberal arts curriculum draws a 
particularly capable student. Some potentially significant differences are noted 
between males and females in the Hamline cohort with women generally scoring 
lower on the pre-test but showing greater gains on the post-test such that post-test 
scores are virtually equal in both groups. In contrast, the normative samples show 
females scoring generally higher than males. It is hypothesized that male Hamline 
students, mostly secondary social studies licensure candidates, enjoy a knowledge 
base advantage because of their focused study in social science content areas, 
particularly history and geography, thus accounting for their higher pre-test scores. 

Pre-test scores on the GAP tend to be higher for males and secondary licensure 
candidates. Again, this pattern can likely be attributed to the fact that secondary 
licensure students have more content knowledge in the various social sciences, and 
most of them are males. This male/secondary scoring advantage tends to hold up 
through the post-test, although all students show potentially significant score 
increases across all thirteen variables. 

Fall semester 2000 pre/post data is currently being analyzed using matched 
pairs t-tests for both instruments to determine statistical significance. In addition, 
baseline means have been established for the two questionnaires: 1) Assessment of 
World Issues Questionnaire and 2) Universal Citizenship Opinion Survey. This data 
will be used for comparative analysis of the next round of data gathering in Fall 
Semester 2001 . 
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Summary 

This study is focused primarily on the development of a unification theory of 
cross-cultural competence called trancultural universalism. The study described 
above uses instructional materials, assignments and activities, including urban public 
school classroom experiences, to help social studies teachers develop the 
knowledge, skills and habits of mind essential to effective universal citizenship. This 
combination of knowledge, skills and attitudes leads to a final stage of global 
multicultural awareness known as transcultural universalism. 

More work needs to be done. Data analysis to date suggests the need for more 
content knowledge in the elementary licensure sequence. The potential gender gap, 
based primarily on the historical pattern of a preponderance of men in secondary 
social studies with more women pursuing elementary licensure, is worth noting. Which 
course content, assignments and activities will maximize the development of 
transcultural traits has yet to be correlated beyond the anecdotal level. How pre- 
service teachers can translate this learning into curriculum opportunities for their future 
students is yet another important avenue to explore. A follow-up investigation of 
students’ cross-cultural interactions could provide the final component in the chain of 
components necessary to insure a pattern of defined, taught, practiced and measured 
knowledge and skills essential to effective cross-cultural communication. 



o 



9 



The Six Characteristics of Universal Citizenship: Working Bibliography 
Great Lakes Regional Social Studies Conference 
Bloomington, Minnesota 
April 19, 2001 

I Anderson, Lee. (1979 ). Schooling and Citizenship in a Global Age: An Exploration of the Meaning and 
Significance of Global Education. Bloomington, Indiana: Social Studies Development Center. 

2. Barrows, Thomas. S. et al. (1 981 ). College Students’ Knowledge and Beliefs: A Survey of Global 
Understanding. New Rochelle, NY: Change Magazine Press. 

3. Becker, James, M. (ed.) , (1979 ).Schooling for a Global Age. New York: McGraw-Hill. 

4. Bennet, Milton, J. (ed.), (1998). Basic Concepts of Intercultural Communication: Selected Readings. 
Yarmouth, ME: Intercultural Press. 

5. Beyer, London E. and Liston, Daniel P. (1996). Curriculum in Conflict: Social Visions, Educational 
Agendas, and Progressive School Reform. New York: Teachers College Press. 

6. Brislin, Richard W„ et al. (1986) Intercultural Interactions: A Practical Guide. Newbury Park, CA: Sage. 

7. Cogan, John J. and Derricott, Ray. (1998). Citizenship for the 21st Century: An International 
Perspective on Education. London: Kogan Page Limited. 

8. Cogan, John J., Grossman, David, Mei-Hui-Liu. (2000, January/February). Citizenship: the democratic 
imagination in a global/local context. Social Education, 64(1), 48-53. 

9. Corbitt, J. Nathan. (1998). Global Awareness Profile. Yarmouth, ME: Intercultural Press. 

10. Davidman, Leonard and Davidman, Patricia T. (1994). Teaching with a Multicultural Perspective: A 
Practical Guide. White Plains, NY: Longman. 

I I Diaz, Carlos F. (1999). Global Perspectives for Educators. Needham Heights, MA: Allyn and Bacon. 

1 2. Edelman, Marian Wright. (1992). The Measure of Our Success: A Letter to My Children and Yours. 
Boston: Beacon. 

13. Ginsburg, Mark (ed ), (1991). Understanding Educational Reform in Global Context: Economy, 
Ideology and the State New York: Garland. 

14. Hahn, Carole L. (1998). Becoming Political: Comparative Perspectives on Citizenship Education. 
Albany, NY: SUNY. 

15. Hannigan, Terence P. (1990). Traits, attitudes, and skills that are related to intercultural effectiveness 
and their implications for cross-cultural training: A review of the literature. International Journal of 
Intercultural Relations, Vol. 14, 89-1 1 1 . 

16. Hess, Daniel J. (1994). The Whole World Guide to Culture Learning. Yarmouth, ME: Intercultural 
Press. 

17. Johnson, David and Johnson, Roger. (1975). Learning Together and Alone. Boston: Allyn and 
Bacon. 

Jongewaard. Great Lakes. 04/1 9A)1 




10 



18. Jongewaard, Steven M. (1981). Learning the concept of interdependence using selected curricular 
materials and/or cooperative goal structures. Unpublished doctoral dissertation, University of Minnesota, 
Minneapolis. 

19. Kelly, Colleen and Meyers, Judith. (1995). Cross-Cultural Adaptability Inventory. Minneapolis: National 
Computer Systems. 

20. Kidder, Rushworth.(1994). Shared Values fora Troubled World: Conversations with Men and Women 
of Conscience. San Francisco: Jossey-Bass. 

21 . Kneip, Willard M. (ed.), (1987). Next Steps in Global Education: A Handbook for Curriculum 
Development. New York: Global Perspectives in Education. 

22. Kohls, Robert L. (1 996). Survival Kit for Overseas Living. (3rd ed.). Yarmouth, ME: Intercultural Press . 

23. Menzel, Peter. (1994). Material World: A Global Family Portrait. San Francisco: Sierra Club Books. 

24. Merryfield, Merry M. (ed.), (1996). Making Connections Between Multicultural and Global Education. 
Washington, D.C.: AACTE. 

25. Merryfield, Merry M. (2001). Moving the center of global education: From imperial world views that 
divide the world to double consciousness, contrapuntal pedagogy, hybridity, and cross-cultural 
competence. In William B. Stanley (ed.), Social Studies: Research, Priorities and Prospects. Greenwich, 
CT: Information Age Publishing. 

26. Moon, Bob and Murphy, Patricia, eds. (1999). Curriculum in Context. London: Paul Chapman Press 
(The Open University). 

27. Paige, R. Michael (ed.), (1993). Education for Intercultural Experience (2nd ed.). Yarmouth, ME: 
Intercultural Press. 

28. Pike, Graham and Selby, David. (1988). Global Teacher, Global Learner. London: Hodder and 
Staughton. 

29. Pusch, Margaret D. (1979). Multicultural Education: A Cross-Cultural Training Approach. 

Yarmouth, ME: Intercultural Press (Bilingual Higher Education Program, NY State Education Department). 

30. Scheerens, Jaap. (1992). Effective Schooling: Research, Theory and Practice. London: Cassell. 

31 . Schneider, Donald, et al. (1994). Expectations of Excellence: Curriculum Standards for Social 
Studies. Washington, D.C.: National Council for the Social Studies. 

32. Singer, Marshall R. (1998). Perception and Identity in Intercultural Communication. Yarmouth, ME: 
Intercultural Press. 

33. Seelye, H. Ned. (1994). Teaching Culture: Strategies for Intercultural Communication. Chicago: NTC 
Publishing. 

34. Shames, Germaine. (1997). Transcultural Odysseys: The Evolving Global Consciousness. Yarmouth, 
ME: Intercultural Press. 

35. Sleeter, Christine E. and Grant, Carl A. (1988). Making Choices for Multicultural Education. New York: 
MacMillan. 

Jongewaard.Great Lakes.04/1 9C1 



1 



« 



36. Summerfield, Ellen. (1997). Survival Kit for Multicultural Living. Yarmouth, ME: Intercultural Press. 

37. Swiniarski, Louise A., et al. (1999). Educating the Global Village: Including the Young Child in the 
World. Upper Saddle River, NJ: Merrill (Prentice Hall). 

38. Weeks, Pederson and Brislin (eds.), (1979). A Manual of Structured Experiences for Cross-Cultural 
Learning. Yarmouth, ME: Intercultural Press. 

Compiled by Steven Jongewaard, Ph.D. 

(651) 523-2434; sjongewaard@gw.hamline.edu 



Jongewaard.Great Lakes.04/19O1 



O 

ERIC 



12 




U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 




REPRODUCTION RELEASE 



(Specific Document) 



SO 



I. DOCUMENT IDENTIFICATION: 



fjtlgTb o Six Characteristics of Univ eisal^ rti/tJ i Rliip r- Thcir DevolopmoB i-aad ~^&Zcrf\ A, K , uv^(Vn4 

Mea s ur e ment in Pr?? u r , i r i u ?~Ti?f i f ‘ hf? i 'u 'X’ovJdxx{$ A lift ifiCA'ttffH -^c/$ plrTJV6v>vcrvJX 

<rf r>T7SS^Cg(^Ar^ C^rrm amoMfifrg 



Authors): Steven Jongewaard 



Corporate Source: 



4Vftvv\ltTlC Uvn 



Publicatj ^y^a te: 



9P° 1 



II. REPRODUCTION RELEASE: 



In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the 
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, 
and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if 
reproduction release is granted, one of the following notices is affixed to the document. 



If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom 
of the page. 

The sample sticker shown below will be 
affixed to all Level 1 documents 



The sample sticker shown below will be 
affixed to all Level 2A documents 



The sample sticker shown below will be 
affixed to all Level 2B documents 



1 

1 

PERMISSION TO REPRODUCE AND 
j DISSEMINATE THIS MATERIAL HAS 

j BEEN GRANTED 3Y 


i 


PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE, AND IN ELECTRONIC MEDIA 
FOR ERIC COLLECTION SUBSCRIBERS ONLY, 
HAS BEEN GRANTED BY 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS BEEN GRANTED BY 


! A€- 




J? 




JP 






cf 




<b^ 


* • v*' 

! i 

| TO THE EDUCATIONAL RESOURCES j 

INFORMATION CENTER (ERIC) j 


j 


TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 




TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 


i 

H \ 

i i 




2A 




2B 



L^val 1 

r 

0 



Level 2A 

r 

□ 



Level 2B 

T 

□ 



Check here for Level 1 release, permitting 
reproduction and dissemination In microfiche or other 
ERIC archival media (e.g., electronic) and paper 
copy. 



Check here for Level 2A release, permitting 
reproduction and dissemination in microfiche and in 
electronic media for ERIC archival collection 
subscribers only 



Check here for Level 2B release, permitting 
reproduction and dissemination in microfiche only 



Documents will be processed as Indicated provided reproduction quality permits. 

If permission to reproduce Is granted, but no box is checked, documents will be processed at Level 1. 



/ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document 
as indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system 
contractors requires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agencies 
to satisfy ijformafpn needs of educators in}espbnse to discrete inquiries. 



Sign 

here,-* 

nlaase 

EKLC 








l5Z6rRtAjj itt Ave 
?aaaL WN 






Printed NanWPosition/Tfde: | f cA I 

Teteptone: (]| FA * 



E-Mail Address: 






FAX 

S/3-V7 



Date: 



OL 



(over) 



111. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source, please 
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly 
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more 
stringent for documents that cannot be made available through EDRS.) 



Publisher/Distributor: 






Address: 






Price: 







IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and 
address: 




V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: 



ERIC/CHESS 



2805 E. Tenth Street, #120 
Bloomington, IN 47408 



However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being 
contributed) to: 



ERIC Processing and Reference Facility 

4483-A Forbes Boulevard 
Lanham, Maryland 20706 

Telephone: 301-552-4200 
Toll Free: 800-799-3742 
FAX: 301-552-4700 
e-mail: ericfac@ineted.gov 
WWW: http://ericfac.piccard.csc.com 

EFF-088 (Rev. 2/2000) 

O 



